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A Study on Students’ Perceived
EFL Needs

Part 1: Rational, Overview, and English
Literature Major Results

Cynthia J. Edwards

A campus-wide survey of students’ needs was conducted at
Hokkaido Musashi Women’s Junior College to investigate three
areas. 1. Objectives for attending college other than studying
English, 2. desired English skills, and 3. reasons for studying
English. Data analysis was conducted to identify trends by
school year and major. This paper comprises part 1 which deals
with English majors only. Part 2, in a subsequent report, will
provide an analysis of Liberal Arts Department students and a
comparison across majors. Results indicate differences within
majors according to year and across majors and provide a
rationale for curriculum review as well as for supplementary

English study facilities and programs.

The formal investigation of students’ motives, needs, and atti-

tudes towards the study of English is beginning to be acknowledged



68 A Study on Students’ Perceived EFL Needs

as an integral part of the ongoing curriculum and program renewal
process currently underway in Japan. Although most of these
studies are in-house and unpublished, increasingly survey based
research is being conducted in colleges and language schools through-
out the country to identify what the students served by these institu-
tions perceive as their needs, wants, and desires in regard to their
English study. (Yoshida, 1970; Koike, 1985; Berwick & Ross, 1989;
Benson, 1991; Widdows & Voller, 1991; Kobayashi, Redekop, &
Porter, 1992; Harrison, Mont, Gruba, Kanberg, Olsher, & Progosh,
1992; Yokoyama, 1993; Busch, Elsea, Gruba, & Johnson, in press;
Yonesaka, 1994; Edwards et al, 1994)

Spurred on by the recent changes in the Ministry of Education’s
attitude and policy toward English education, student‘needs analysis
(SNA) researchers are challenging the assumption that “the present
content, methods, and structure are naturally the most suitable”.
(Widdows & Voller, 1991) Proponents of SN A, Hutchison and
Waters in Widdows and Voller (1991) “point out that such assump-
tions are widespread, owing more to institutional inertia and the
weight of tradition than to any reality” (p.127). Also, they are
challenging the process by which curriculum change is designed and
implemented. By going directly to the students to identify their
perceptions of English language needs, the proponents of SNA sug-
gest that there should be a broader basis to curriculum and program
development than merely the intuition and experience of faculty and
| administration; initial planning procedures should include research to
identify - students’ subjective needs which Brindley (1984, in Nunan

1988) describes as “wants, desires, expectations, or other psychologi-
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cal manifestations of a lack”. (p.44)

The purpose of this study is to identify trends and significant
differences in students’ perceptions of their English wants, needs, and
objectives. Based on the belief that student input is invaluable in the
curriculum and overall program renewal and development process,
the intention is not to supplant input by the professional staff.
Rather, it is to provide data which will either prove or challenge
existing assumptions, to support and complement the efforts of the

teachers and college authorities and to provoke discussion.

Instrument

The Profile of Attitudes, Needs, and Student Interest (PANSI)
questionnaire developed by Widdows and Voller (1991) formed the
base of the survey instrument. According to Voller, (personal com-
munication, 1993) since it had been developed specifically for use with
Japanese university students after much investigation of previously
developed questionnaires and with direct input from Japanese univer-
sity students, it seemed the most appropriate for this study. Further-
more, two other studies within Japan (Harrison et al, 1992), (Busch,
Elsea, Gruba, and Johnson, in press) had either been based on or had
drawn heavily on this same questionnaire, which would strengthen
face validity and allow for easier comparisons between results.

After the original PANSI questionnaire was thoroughly
examined, it was evident that some changes were needed in the
Japanese version. They were made to ensure the correct nuance to

avoid any confusion for students and cooperating teachers adminis-
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tering the survey and to eliminate gaps in meaning between the
English original and the Japanese translation. Further modifica-
tions in Section Two clarified the wording of items which seemed to
constitute clusters of three basic language types: 1) formal, work-
related English 2) informal, interpersonal English and 3) English as an
abstract subject of study. The intention was that the data on these
items could be later analyzed in terms of these groupings.

Three of the original five sections of the survey were chosen to
narrow the focus of the study. Section One (14 items) deals with
objectives for attending college other than studying English, and
Section Two (15 items) pertains to the desirability of specific English
skills. Students were asked to rate their applicability and impor-
tance respectively. Sections Three and Four (16 items each, 15 the
same) list possible reasons for studying English. Simply a yes/no
answer was required.

The most profound modification of Sections One and Two was
expanding the original PANSI’s five-point Likert scale to a seven-
point scale to provide for a greater separation of responses. In his
discussion of Likert scales, Busch (1993) concurs, “from a statistical
viewpoint, longer scale lengths of seven or more categories are more
desirable because of the gain in score variability”. (p.735) An extra
point was added to each end of the scale for a total of four positive
and three negative points in response to the tendency for answers to
cluster at the positive end of the scale. This was thought to be a
strong tendency in the Japanese culture, particularly among women.
Doyle (1975, p.22) claims that “there is nothing inherently wrong with

an asymmetrical scale such as this one, so long as there are at least
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a sufficient number of both favorable and unfavorable alternatives”.
Written descriptors were given for each step on the scale from 0-6.
The end points were labeled ‘not applicable/important at all’ to
‘highly applicable/very important’. |

The final item in Section One ‘I have no objectives’ was later
eliminated during the data analysis because a scaled-response style
did not suit the statement. A yes/no response format would have
been more appropriate.

For this study, Sections Three and Four differed from the
PANSI survey, because each item had to be answered individually
rather than checking only the pertinent items. This was to assure
that all items were carefully read and considered. Except for the
first item in each section, all were slightly reworded to be the same
in both sections. The differences were a question in Section Three
about whether or not English majors wanted to become English
teachers and in Section Four whether or not non-English majors
would elect to take non-compulsory English. Only those who gave a
positive answer were asked to respond to the remaining questions in
Section Four. (See Appendices A and B for English and Japanese
versions of the questionnaire)

The questionnaire asked respondents to encode several demo-
graphic variables. For the purposes of this study they were the

following: student number, major and course, and year in school.

‘Subjects

The subjects were 730 students (Ss) at Hokkaido Musashi
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Women’s Junior College out of a total 924 student enrollment.
Although it was originally intended to include all students as subjects,
the discrepancy in number resulted from absenteeism or rejection of
a subject’s data according to a strict standard for validity program-
med into the computer. It was felt that an all-school survey was
appropriate because of the great range of numbers of members in the
population groups (eight in total) eventually to be analyzed. , The
smallest population group (General Liberal Arts first-year students)
was comprised of only 27 students while the largest (English Litera-
ture second-year students) had 242 members.

For the Whoie study (Part 1 and Part 2) the student body is seen
in terms of four population groups for both years. They are English
Literature Majors (Eng Lit), totaling 325 Ss, and Liberal Arts Majors,
totaling 525 Ss, who are broken into three sub-majors—General
Liberal Arts (Lib Arts), Liberal Arts Library Science Course

(Library), and Liberal Arts Secretarial Course (Secretary).

SUBJECTS BY MAJOR AND YEAR
FIRST YR SECOND YR TOTAL

MAJOR N N N

ENG LIT 134 18.4% 174 23.8% 308  42.2%
LIB ARTS 189 25.8% 233 32.0% 422 57.8%
TOTAL 323 44.2% 407  55.8% 730 100%

The English curriculum content and credit requirements for each
department is extremely different. Eng Lit Ss take a large block of
required and elective English courses for a minimum of 48 credits.

In addition, a teacher training course focusing on English teaching is
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exclusively offered to Eng Lit Ss. The non-majors are required to
take a minimum of one general English course in their first year and
to choose between a French or English reading course in their second
year for a total of four foreign language credits. Elective English
Conversation is offered to Secretary Ss only. |

Since this particular college is known for the high employment
rate of its graduates, to better describe the general characteristics of
this study’s subjects, it is important to discuss the rate and basic
profile of the types of employment in which the students will most
likely be engaged upon graduation. According to the records for
1993, 969 of the second-year students sought full-time jobs, with an
overall success rate of 86%. The majority were employed in the
banking/finance, service, wholesale/retail, and manufacturing indus-
tries with an overwhelmingly high number (83%) in clerical/secretar-
ial positions. A low 4% found positibns outside of clerical work
directly involving the use of English, namely as junior high school
teachers, English tutors, and airline, hotel, or tour company
employees.

Looking at the Eng Lit Ss specifically, 95% sought full-time
work, with a success rate of 8495. Reflecting the total for both
majors, 829% found clerical positions. Even though the figure for
employment other than clerical work is low, those positions demand-
ing the use of English were nearly all filled by Eng Lit Ss. These
students account for just 119% of the Eng Lit S total, however. The
overall picture shows that few graduates find jobs using English, but
the ones who are hired for such jobs are almost always English

majors. (Musashi Shushoku No Shiori, 1993)
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In addition, although accurate statistics are not kept by the
college, other paths are open to the Eng Lit graduates: 1) studying
English or other subjects abroad soon after leaving Musashi and then
seeking employment in jobs requiring English fluency on their return
to Japan, 2) studying abroad after having worked and saved money
for a few years, then following a similar re-employment pattern, and
3) transferring into a 4-year English program at a local college and

studying towards an advanced English credential.

Administration

The survey was piloted on 25 students at another junior college
to identify any points of misunderstanding or confusion with the
instructions and the survey items and to ascertain the approximate
time needed for completion. No problems were reported.

Because Japanese and non-Japanese teachers assisted in the data
gathering process, bilingual questionnaires and instructions for
administration were prepared. In the event that a Japanese explana-
tion could not be given, a student representative could read the
Japanese instructions to the group to avoid any confusion or compli-
cations in completing the survey. It was particularly important that
the demographic codes were clearly understood, thus the extra
concern. In addition, simple instructions appeared on the question-
naire itself concerning the proper way to use the answer forms.

The data was gathered on optical scanning sheets designed
specifically for this project. Students were distributed the Japanese

version of the questionnaire and told to take as much time as they
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needed. All administrative and data gathering procedures were
completed within 25 minutes.

The survey administration occurred over a two-week period in
June 1993. Since it was intended that all students participate, class

meetings of required courses by major were chosen. Any chance of

data duplication was eliminated by this scheduling. It also guaran-
teed a very high response rate and control over the conditions under
which the questionnaire was completed. On the basis that nothing
was reported, it was assumed that the administrative procedures and
level of cooperation were satisfactory. There was some concern,
however, that the students might misunderstand the purposes of the
survey or that fear of lack of anonymity would cause problems, but
none of the feedback brought up any issues of this sort which might

affect the validity of the data.

Interview

As with any survey-based study, reliability issues rank high.
Consistency in administration procedures and the efficacy of the
survey instrument itself cause anxiety on the part of the researcher
and doubt among the research audience. Gruba strongly cautions
that since the data is the approximation of truth, every effort must be
made to assure reliability. (personal communication, 1993) Other
points called into question are the subjects’ sincerity in response and
their understanding of the individual items on the survey. The
researcher has little control over the honesty problem, but the inter-

pretation issue can be addressed by interviewing a representative
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group of the subjects themselves. Quantitative research which may
seem to be cold and distant and view the subject as a data set of
numbers can be balanced and enriched by qualitative research. One
qualitative technique is interview and discussion through open-ended
questions, which gives the data set a face and voice.

To this end, a group interview of ten students representing each
of the majors and courses was conducted to seek out and identify the
students’ perceived meanings to specific survey items and their
general impressions. Student volunteers who were not concurrently
enrolled in the researcher’s classes were solicited. All participants
were asked to read the questionnaire items to refresh their memories
of their experience eight months previous. For later analysis, the
interview was recorded on audio tape. Two bilingual professors
were present; one served as interpreter and the other as observer.
As each question was asked, first in English followed by Japanese,
the students in turn spoke to the topic. They were reminded to
express their interpretation of the survey items rather than to merely
state their responses.

Prior to the interview, there was great concern about the stu-
dents’ level of participation and its efficacy because of the time gap
with the actual experience. These worries were not borne out,
however, as indicated by the depth and the frankness with which each
of the interviewees spoke and the range of response. A relaxed and
open atmosphere prevailed and the students’ statements were for the
most part concise and relevant.

Items in focus were these: statements judged to be vague or

having multiple interpretations, topics which were ranked inconsis-
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tently between sections, items with extremely high means, items
which listed several examples, items covering broad topics, items
ranked very differently from the researcher’s expectations, and items
containing culturally based abstraction. General impressions on
participation in the survey were solicited in addition to questions on
its relative difficulty.

A transcript in English translation was made and checked by the
observer for accuracy. Portions of the interview as they pertain to
the data results can be found in the Student Interview Results sec-

tions of this paper. (See Appendix C for transcript)

Data Analysis

Optical scanning sheets were read by a scanner into Microsoft
Excel 4.0 through a program designed to reject cards which did not
meet a very strict criteria for acceptance: all demographic informa-
tion had to be complete, except for student number and present
calendar year; information had to be consistent with the requirements
according to major; all items on all appropriate sections had to have
a single response and only within the designated spaces and columns.
Data was then analyzed using SPSS 4.0 (Statistical Package for
Social Sciences), an academic standard for university research in this
field.

Data resulting from the variations of the PANSI survey has been
given several treatments. In the original report, it was examined
simply as frequencies. Other studies have taken the data into deeper

analysis and have treated it parametrically (Busch, Elsea, Gruba, and



78 A Study on Students’ Perceived EFL Needs

Johnson, in press) and non-parametrically (Harrison, Mont, Gruba,
Kanberg, Osher, and Progosh, 1992). For this study, be adding two
extra points to the original five, the response scale was judged to be
continuous. Careful examination of each item showed predomi-
nately parametric response patterns. Since one of the purposes of
this research is to identify trends among the majors and school year,
not simply to find the frequency of response to individual items,

Sections One and Two were analyzed as continuous data.

Results

Section One: Main Objectives in Attending College

1. Overall results.

Ranked in first position for both first- and second-year students
with the highest mean (4.81) is var.23, “to enhance job prospects”
indicating that English majors see college as playing a very important
role In their future employment success. Occurring in the first
position, this item has thus become a touchstone for this study upon
which other responses can be compared. In the second position
(mean 4.57) var.32 “to deepen academic knowledge”, rather than a
contradiction, shows that students not only have a strong practical
orientation for attending college but an academic or self-development
motivation, as well. As expected, highly ranked in third place (mean
4.16) is var.22 “to meet people and make friends”. Var.33 “to get
- qualifications” in fourth place (mean 3.95) is highly consistent and

supportive of the highest ranked item. With the importance
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SECTION ONE:
MAIN OBJECTIVES—ENG LIT STUDENTS

Number of valid observations 308.00
(ranked by mean)

Valid
Variable Mean Std Dev. N Label
VAR23 481 125 308 TO ENHANCE JOB PROSPECTS
VAR32 457 116 308 TO DEEPEN ACADEMIC KNOWLEDGE
VAR22 416 133 308 TO MEET PEOPLE/FRIENDS
VAR33 395 155 308 TO GET QUALIFICATIONS
VAR30 343 132 308 TO LEARN TO STUDY INDEPENDENTLY
VAR28 3.36 148 308 TO EXPLORE/DEVELOP VALUES/ATTITUDES
VAR29 330 137 308 TO LEARN ABOUT HUMAN RELATIONS
VAR25 318 148 308 TO LEARN PRACTICAL SKILLS
VAR26 291 143 308 TO PURSUE INTERESTS
VAR27 264 139 308 TO FIND/DEVELOP CREATIVE TALENTS
VAR34 238 125 308 TO BECOME AWARE OF JAPAN/WORLD
VAR24 209 153 308 TO BECOME INDEPENDENT FROM PARENTS
VAR31 147 159 308 TO DELAY STARTING WORK

Japanese society places on testing, ranking, and licensing to indicate
ability, this outcome seems quite natural. Still ranked on the posi-
tive side of the scale in the eighth position (mean 3.18), var.25 “to
learn practical skills” is also consistent with var.23 “to enhance job
prospects”.

While practical and academic items rank in the top two posi-
tions, items more in the outward-looking vein var.24 “to become
independent from my parents” (mean 2.09) and var.34 “to become
aware of Japan and the world” (mean 2.38) are ranked at the bottom.
Contrary to the expectations of the researcher, this outcome seems to

indicate that at this stage students do not have as strong an orienta-
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tion towards self/world and independence/responsibility as students

tend to have in some other cultural contexts.

2. Differences between first- and second-year Eng Lit Ss

On the basis of the results of t-tests, a standard statistical
procedure to identify significant differences in means between two
groups, four items were found to have meaningful variations (p <0.05)
in the response patterns according to school year.

Job related variables (var.23 “to enhance job prospects”, var.25
“to learn practical skills”, var.33 “to get qualifications”) were found
to vary significantly between Eng Lit Ss in the first and second year.
Freshmen consistently ranked them higher. Two factors come to
mind to account for these differences in response. The most obvious
is awareness of the current declining economic state of the country
and, more intimately, the increasing difficulty for female college
graduates to successfully find employment. When the second-year
students who were surveyed for this study were applying for admis-
sion into college, the impact on the employment status for women

was not felt as strongly as it was a full year later. With the decrease

SECTION ONE:

MEANS OF MAIN OBJECTIVES VARYING SIGNIFICANTLY BY YEAR
SCHOOL YR

IST YR 2ND YR
VAR23 TO ENHANCE JOB PROSPECTS 4.99 4.67
VAR25 TO LEARN PRACTICAL SKILLS 3.57 2.87
VAR28 TO EXPLORE/DEVELOP VALUES/ATTITUDES 3.16 3.51
VAR33 TO GET QUALIFICATIONS 4.41 3.60

p<0.05
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in the number of available company positions, the competition for
existing jobs has greatly increased, making students realistic about
the need for practical credentials. Whereas in the past, connections,
physical attributes, and educational background were enough to give
job applicants an advantage, now more practical considerations have
come to the fore.

This indicates an expectation for college to provide the opportu-
nity to learn specific skills towards certification. The challenge for
the college then is to identify which qualifications students and future
employers feel are important. In addition, it must be determined
whether or not the current program adequately addresses this expec-
tation. Furthermore, it raises the question of the college’s role and
whether the college should make any direct attempt to cover this
need or whether it should be left to vocational schools.

The second factor is a shift in attitude of second-year students in
regard to the role of college and a refocusing on the development of
personal goals. Facing graduation and adulthood, students’ focus
seems to shift toward self-development and social-awareness, reduc-
ing in rank more practical goals. The results of the original PANSI
survey support this finding and Widdows and Voller (1991) note
“_.development in social and personal spheres is a predominate
expectation in coming to university”. (p.130) In both studies, the
results show that it is even more so after the freshman year. This
has great implications for curriculum; however, as this type of
growth is very difficult to measure, the question becomes how can the
teachers know if this expectation is being met. Perhaps it is impor-

tant to consider not only course content, but whether or not the
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teaching method and materials support and encourage this aspect of

the students’ development.

3. Student interview results

Section One was the most difficult to answer according to the ten
students who were interviewed about their interpretations and
impressions of the questionnaire. Several opinions were given, but
almost all of the participants were in agreement with each others’
statements. The main reasons for the difficulty were: 1. Ss had not
thought about reasons for attending college other than additional
study; 2. Ss only goal was to find the school which best suited their
ability; 3. Ss had no clear goals when entering college; 4. Ss had never
even thought about it before. |

These statements can help explain the differences in response
between the two levels of students. The freshmen students enter
college with low motivation and unclear goals, so their responses tend
to echo the attitudes of their parents and, more broadly, of school and
society. Parental attitudes have a profound effect on the incoming
student. Of particular importance is the high expectation for money
invested on their daughter’s education to provide a tangible return i.e.
a good job. This expectation remains throughout the two years, but
by the second year, the students have had the chance to develop
viewpoints and concerns independent of their parents’ and are per-
haps more confident and able to articulate them.

In regard to the highest ranking given var.23 “to enhance my job
prospects”, contrary to questionnaire results, the interviewees an-

swered almost unanimously that increasing job chances was not their



83

own greatest motivation for attending college. Most indicated other
reasons for attending college. It is important to note, however, that
when faced with the final choice of which junior college to enter,
many of the students made their decision on the basis of the college’s
graduate employment rate. It could be said here then that by default
and external factors this option took the top position. Or, the group
of interviewees was not representative of the student body as a
whole. This question deserves more investigation and analysis to
answer why the student interview did not corroborate the survey
findings.

In addition, the distinction between attending a 4-year or 2-year
program was also based on employment considerations. More gen-
erally, students stated that because of Japanese society’s value on
educational background, it influenced the decision whether or not to
attend college.

In response to which qualifications the interviewees wanted to
obtain, English (Eiken, TOEIC) and teaching qualifications were at
the top. By chance, a disproportionate number (4) of interviewees
were in the teacher preparation course, so this result does not reflect
the student enrollment as a whole. Two other students responded
‘as many as possible’ without regard to type, which can be seen as
evidence of the high value placed on the official qualification system.
Other desirable qualifications included those for secretaries and
librarians. It is notable that one student pointed out that college
attendance does not guarantee qualifications, so that whether or not
one gets them is an individual matter independent of the college.

There is an expectation, however, that qualifications are an indirect
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outcome of attending college.

Section Two: Desired English Skills

1. Overall results

The three top ranked items, var.4l “coping in everyday situa-
tions abroad” (mean 5.17), var.50 “talking about myself” (mean 4.94),
and var.53 “English proununciation” (mean 4.78), all concern speaking

skills. Closely following in rank is a block of skills all concerned

SECTION TWO:
DESIRED SKILLS—ENG LIT STUDENTS

Number of valid observations 308.00
(ranked by mean)

_ Valid
Variable Mean Std Dev N Label

VAR41 517 98 308 COPING IN EVERYDAY SITUATIONS ABROAD
VAR50 494 1.07 308 TALKING ABOUT MYSELF

VAR53 478 112 308 ENGLISH PRONUNCIATION

VAR42 437 1.09 308 FOLLOWING ENG MOVIES/TV/RADIO/SONGS
VAR43 430 110 308 READING BOOKS/MAGAZINES/NEWSPAPERS
VAR49 415 127 308 TRANSLATING INTO JAPANESE

VAR46 391 127 308 HAVING POLITE SOCIAL CONVERSATIONS
VAR45 384 132 308 VOCABULARY/IDIOMS

VARS5Z 358 1.27 308 READING/WRITING BUS. CORRESPONDENCE
VAR44 351 125 308 WRITING LETTERS/STORIES/POEMS
VARSI 328 117 308 ENGLISH GRAMMAR

VAR47 280 132 308 FOLLOWING ACADEMIC/TECHNICAL LECTURES
VAR48 271 136 308 READING TECHNICAL ENGLISH

VAR5 236 123 308 DISCUSSING TECHNICAL/ACADEMIC TOPICS
VAR54 232 118 308 WRITING TECHNICAL/ACADEMIC ENGLISH

(min=0; max=6)
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with English for pleasure and interaction. Middle ranked, but still
on the positive side of the scale, follow items connected with writing
and grammar. And, on the bottom in the negative range are the four
skills related to English for technical and academic use.

The low ranking of the technically related items seems to contra-
dict the high values given job related items in Section One. It seems
that high motivation for employment, qualifications, and practical
skills would reflect a high value placed on the specific English
competancies needed for employment. This indicates a gap between
desire and the awareness to do what is necessary to fulfill students’
hopes. Or is it a reflection of the reality that there are few jobs
requiring English, so, in practical terms, study of this type of English
is not pertinent to most of the Eng Lit Ss? In light of the earlier
discussion on this college’s graduate employment, perhaps the answer
lies primarily with the latter of the two.

It should be pointed out, however, that of the three writing
related items on the questionnaire, var.52 “reading and writing
business correspondence” (mean 3.58) is ranked the highest and within
the positive range on the scale. This result correlates to the high
priority students placed on practical, job-related skills and has impli-
cations for the content of any writing course for English majors.
Perhaps an ESP-type (English for Specific Purposes) writing course
should be considered.

Consistently, other student needs and motivational studies have
found that the desire for oral skills is extremely high among Japanese
college students. The results of this study reflect the same. This

raises the questions of whether and to what degree the curriculum
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addresses this universal need. In line with the Ministry of Educa-
tion’s edict in 1991, in which English for communication was stressed,
it has been recommended by authorities in the English education field
that more attention be paid to this recurring issue in the English
curriculum. (Koike, 1985; JACET Research Group, 1993; Yokoyama,
1993)

Tying in closely with oral/aural skills is var.42 “following
English movies, TV, radio, and songs” (mean 4.37). Var.43 “reading
books, magazines, and newspapers” (mean 4.30) was also ranked high.
Both indicate a desire for English input, particularly spoken lan-
guage, which addresses their interests and which provides for lan-
guage and cultural enrichment. Students have few direct contacts
with English language/culture informants, so most of their non-
classroom language experience is through these means. As is gener-
ally felt, in the case of language learning and study, the more expo-
sure and experience the better. This notion suggests that the stu-
dents’ high level of interest should be tapped and developed not only
through the curriculum, but through curriculum-support facilities
such as a self-access or learning resource center so that they can
better meet their goals. While taken for granted in college English
programs in Australia, Europe, and North America, this type of
facility is relatively unfamiliar in Japan, although hardware is

produced domestically and software is readily available.

2. Differences between first- and second-year Eng Lit Ss
T-tests showed significant differences (p<0.05) between the

groups on three variables.
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SECTION TWO:
MEANS OF DESIRED SKILLS VARYING SIGNIFICANTLY BY YEAR
SCHOOL YR
1ST YR 2ND YR
VAR49 TRANSLATING SMOOTHLY INTO JAPANESE 4.32 4.02
VAR53 ENGLISH PRONUNCIATION 5.01 4.59
VAR54 WRITING TECHNICAL/ACADEMIC ENGLISH 2.48 2.21

p<0.05

The greatest difference occurred in var.53 “English pronuncia-
tion” with a 5.01 mean for first-year Ss and a 4.59 mean for second-
year Ss. As is generally the case, neither of these groups experi-
enced much pronunciation training in high school. However, the
second-year students have had explicit training in a pronunciation
course and perhaps less explicit training, depending on the instructor,
as part of an oral English course. The difference could lie in the fact
that with little experience in actual pronunciation training, the fresh-
men remain positive in their attitudes towards it, whereas students in
the second year might have developed negative attitudes. The gap
in scores could reflect the difficulty of pronunciation and the resigna-
tion of students to less than adequate performance. It also could be
a reflection on the teaching methodology and content for the pronun-
ciation classes. The fact that both groups have placed a high value
on pronunciation correlates with the strong desire for practical and
communication skills. Since all Eng Lit Ss have ranked it third on
the list, it is an indication that it is an area which requires serious
consideration on the part of the instructors and the college.

Var.49 “translating smoothly into Japanese” falls in fourth place

for the entering students in a closely clustered group with var.42
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“following English movies/TV/radio/songs” and var.43 “reading
books/magazines/newspapers”. Conversely it falls into the sixth
position after these two variables for the students in the second year.
It may be a remnant of examination-English skill training from high
school which accounts for the higher value for first-year students.
While, at the same token, it could be a result of the second-year
students’ relationship with English for pleasure (Variables 42 and 43)
which they have had more time to experience, thus dropping the
translation skill in rank. Either way it is given a high priority by
both groups and cannot be so easily dismissed as is the tendency for
native-speaker English teachers. The more important question is

how they are defining this skill of “translating smoothly”.

3. Student interview results

Pronunciation seems to be an enigma for both the first- and
second-year students as indicated by their responses when asked to
articulate their needs for pronunciation. However, they were aware
and in agreement that, at a minimum, understandable pronunciation
is essential for communication. A realignment of priorities and
coordination of instruction may be what is required if the students’
needs and the Education Ministry’s objectives for communicative
English are to be reached.

The student interview discussion on the meaning of var.49 “trans-
lating smoothly into Japanese” showed that the meaning of this
phrase is quite broad. Interviewees’ responses confirmed that the
definition is not limited to item by item translation and analysis

which typically occurs in a grammar-translation reading class. Only
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two of the ten students said that they imagined this meaning. Half
of them responded that the image brought forth by this item was of
a spoken English scene, for example when watching a movie or when
being addressed by someone in English. It can be seen then as a
mental process or strategy that students employ to check their
understanding of English input, either written or spoken. Thus, in
English class, this skill that students have developed and depend on
must not be set aside. Rather, it should be exploited to the students’
benefit; for example, the students’ need for confirmation of meaning
could be met by being taught the proper English forms and communi-
cation strategies (paraphrasing, etc) to achieve the same result in a

conversational situation.

Section Three: Reasons for studying English

1. Overall results

Overwhelmingly, var.72 “Japanese business people need English”
was in the top position with a 929% positive response rate. This
reflects the connection to learning English with career success and
the broad trend for internationalization of business. However the
negative response to variables pertaining to specialized English
competency does not support this high priority. It could be a stereo-
type of the role of English with little connection to the reality of the
demands of the students’ future employment situation.

The majority of students responded positively to the top ten
items with only small degrees of difference among them. It is

interesting to note that although var.65 “to make English-speaking
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SECTION THREE:
REASONS FOR STUDYING ENGLISH—ENG LIT STUDENTS

Percentages of ‘YES’ Responses

Number of valid observations 308.00
Valid
Variable % N  Label
VAR72 92% 308 JAPANESE BUSINESS PEOPLE NEED ENGLISH

VARG66 7% 308  TO READ ENG. BOOKS/MAGAZINES/NEWSPAPERS
VARG65 76% 308 TO MAKE ENGLISH-SPEAKING FRIENDS
VARG61 76% 308 TO GET A NON-TEACHING JOB USING ENGLISH
VARG68 2% 308 TO GO ON HOLIDAYS ABROAD

VARG62 70% 308 TO BE AN INTERNATIONAL PERSON
VAR74 69% 308 TO EXPERIENCE NON-JAPANESE THINKING
VARG64 69% 308 1ENJOY ENGLISH MOVIES/TV/RADIO/SONGS
VARG63 65% 308 I GOT GOOD GRADES IN ENGLISH
VAR73 58% 308  TO KNOW ABOUT ENGLISH-SPEAKING CULTURES
VAR71 48% 308 TO STUDY ABROAD SHORT TERM
VART70 28% 308 TO STUDY ABROAD LONG TERM

VARG69 26% 308 TO WORK ABROAD

VART5 26% 308 TO KEEP UP WITH HAPPENINGS ABROAD
VARG60 10% 308 TO BE AN ENGLISH TEACHER

VARG67 4% 308 ENGLISH IS UNDEMANDING

friends” is ranked third, the items concerning any sort of extended
time abroad rank very low. It is unclear how students suppose they
will find the opportunity to make English speaking friends without
leaving the relative isolation of Hokkaido. “To go on holidays
abroad” var.68 was highly rated (729§). Perhaps based on a lack of
practical experience with tourism, the students expectations remain
high as per the nature of tours in contrast to the reality of how little
actual contact they allow with the people of the country of the tour

destination. In light of this observation, the college may consider a
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plan for a homestay study experience which would guarantee the
contact with the language and people that would support their ‘inter-
national goals’ (var.68, var.62, var.74, var.73).

Another implication lies in the area of international exchange.
The value of foreign students on campus or of students studying
abroad is very high. The students have very clearly, through these
survey results, communicated a real need for this kind of exposure to
their contemporaries from other cultures.

More than three quarters of the students answered that they
want jobs using English. Since technical language received such a
negative rating, it appears that jobs demanding more conversational
English are the target. The high ranking of skills necessary for
social interaction (var.41, var.46, var.50, and var.53) strongly support
this statement. As discussed earlier in this paper, all of the English
related jobs that graduates have been hired to do require social skills
and social language. They also, require a high level of self-
development and knowledge of human relations. These aspects of
the students’ growth thereby require very serious consideration when

the overall effect of this college’s program is evaluated.

2. Differences between groups by year.

Chi-square (Pearson) tests found significant variance (p<0.05)
between fhree items.

Freshmen scored two work-related variables (var.60 and var.61)
significantly higher than the upper-classmen. Once again, this sup-
ports the earlier assumption that economic conditions have forced

students to think more practically towards their employment pros-
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SECTION THREE:
PERCENTAGES OF ‘YES’ RESPONSES TO REASONS FOR
CHOOSING ENGLISH VARYING SIGNIFICANTLY BY YEAR

SCHOOL YR

1ST YR 2ND YR
VAR60 TO BE AN ENGLISH TEACHER 169 5%
VAR61 TO GET A NON-TEACHING JOB USING ENGLISH 82% 1%
VAR73 TO KNOW ABOUT ENGLISH-SPEAKING CULTURES 49% 66%

p<0.05

pects and see college as playing a major role in opening doors for
their future. However, idealism on the part of the younger students
along with parental influence could play into this factor as well.
The more experienced students may have developed more indepen-
dent ideas and have realized that external forces may have more to
do with them finding jobs than practical training, thus the shift in
attitude towards the purpose of college being more for self-discovery
and enrichment. Their higher ranking for var.73 “to know more
about English-speaking countries” adds more evidence of this shift in
attitude which should provoke examination and discussion of
whether the students’ classroom experiences support the second-year
students’ objectives for self-improvement. One particular function
which would more fully support them is the seminar, where more
student-centered (as opposed to teacher-centered) activities and stu-
dent input in materials selection and content are more likely to be

successfully implemented than perhaps in a large lecture-style class.
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Discussion

Evidence gathered through this questionnaire and the student
interview, indicates that students’ goals and motivations for attend-
ing college and studying English are not clear for either first- or
second-year Eng Lit Ss. For most college teachers, this is not
surprising. It is encouraging to note, however, students very openly
stated during the interview that the experience of completing the
survey for the first time forced them to think about why they are in
college and why they are studying English. It seems that the question-
naire has provided an opportunity for the students to reflect on
themselves which goes far beyond the intent of collecting information
on the needs of the students. Perhaps more regular discussion of
goals would provide the impetus for students to clarify and articulate
them. A well thought out approach implemented over time would
greatly support the students towards this end.

In further explicit data gathering activities, these outcomes
should be considered in terms of their experiential value for the
students. Not only does asking the students for information provide
a voice and an opportunity for the students to express themselves, it
also acknowledges the students as a part of the educational process
rather than merely the target. It indicates to the students that they
have a great responsibility for their education and that who they are
and what they say does have an impact on their college experience.

Rather than a clear picture of the students’ wants, needs, and
desires in terms of English, the data has provided evidence of a

dynamic process indicated by a shift in attitude and focus between
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English majors in the first and second year. The freshmen seem to
have a practical orientation toward college in general and English in
particular in their desire for qualifications and practical skills. By
the second year, there is an apparent change in focus toward self-
development and a shift in expectations of the college’s role as
indicated by the older students’ consistently higher rating of relevant
items throughout the questionnaire.

In terms of curriculum, on entering this college students tend to
want skills-based English courses i.e. pronunciation, vocabulary, etc.
and tend to rate them more highly than do the second year students.
While the freshmen lean towards the practical aspects of study, they
do have a desire for personal development and self-discovery which
seems to grow even stronger in the second year. Courses taught
with personal development and self-realization built into the content
and/or method could provide for this need.

Of the clusters of items in Section Two constituting three types
of English: formal, informal, and as an object of study, both groups
rated those variables in the informal cluster (var.41, 42, 43, 44, 50)
higher than the other types. This preference is not reflected in the
current curriculum content. Perhaps facilities and activities which
bridge this gap could be developed and put into use. As was
mentioned earlier, international exchange activities, a self-access
learning resource center, increased use of the available technology
(E-mail, computer networking, interactive video) could all address
these needs.

To clarify and enrich these findings, further study is needed over

time. It is not a once and done activity. Witkin (1984) states,
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“Needs assessments should be conducted as an integral part of a
cyclical planning-implementation-evaluation process”. (p.28) Anoth-
er large scale survey of this type is not called for however. What is
needed is follow-up needs analysis such as interviews with open-ended
questions which would build on previous research and would provide
even more information. Student needs analysis is but one part of a
larger needs assessment process involving the faculty, school author-
ities, the business community, and society. It is hoped that this study
will add to this important and continuing process so that this institu-
tion will maintain its tradition of high standards and respect among

students and the higher education community.

(This study is part of an ongoing broader study investigating the
perceived needs of students at 45 private universities in Hokkaido,
Japan, that is partly funded by a Hokkaido Grant-in-Aid for Scien-
tific Research. Members of the research group are: Cynthia Edwards,
Jerald Halvorsen, Keiko Hayasaka, Machiko Horiuchi, Sally
Kobayashi, Dale Sato, Suzanne Yonesaka, and Midori Yoshida.

APPENDIX A
HOKKAIDO LANGUAGE EDUCATION RESEARCH GROUP
THE STUDENT NEEDS ANALYSIS PROJECT (SNAP) SURVEY

Write the personal data and blacken the corresponding bubbles. Then,
read the instructions for each section of the survey and blacken the appropriate
bubbles on the mark sheet. Do not leave any stray marks on either the mark
sheet or survey. Take as much time as you need.
Section 1:

What are your main objectives in attending this college, apart from improv-

ing your English? Mark each of the following possible objectives on a scale
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ranging from [0]-not applicable at all to [6]-highly applicable.

VAR 22 A To meet people and make friends

VAR 23 B To enhance my job prospects

VAR 24 C To become independent from my parents

VAR 25 D To learn practical skills which will be useful in work or everyday
life (e.g. computing, car maintenance)

VAR 26 E To have plenty of free time to pursue my own interests (e.g. sports,
hobbies, travel)

VAR 27 F To find and develop my creative talents

VAR 28 G To explore and develop my own values and attitudes

VAR 29 H To learn about human relations

VAR 30 1 To learn how to study independently

VAR 31 J To delay starting work

VAR 32 K To deepen my knowledge of academic subjects

VAR 33 L To get qualifications (e.g. Eiken test, teaching certificate, account-
ing certificate)

VAR 34 M To become aware of what is happening in Japan and the world
today

VAR 35 N I have no objectives

Note: Do not mark in bubbles O through S.

Section 2:
Of the following, which would you like to be competent in by the time you
graduate? Mark each one on a scale from [0]-not important at all to [6]-very
important. ‘
VAR 41 A Coping in a variety of everyday situations in English when I am
abroad (e.g. eéting, shopping)

VAR 42 B Following English movies, TV, radio, and songs

VAR 43 C Reading English books, magazines, or newspapers

VAR 44 D Writing personal letters, stories, or poems in English

VAR 45 E English vocabulary and idioms

VAR 46 F Having polite social conversations in English

VAR 47 G Following lectures in English on academic or technical subjects

VAR 48 H Reading technical books or articles in English quickly and efficient-
ly

VAR 491 Translating smoothly from English into Japanese
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VAR 50 J Talking about myself, my ideas, and my feelings in English

VAR 51 K English grammar

VAR 52 L Reading and writing business correspondence in English (e.g. letters,
memos, faxes)

VAR 53 M English pronunciation

VAR 54 N Writing technical or academic papers in English

VAR 55 O Discussing technical or academic topics in English

Note: Do not mark in bubbles P through S.

Section 3 English Majors:

Why did you choose to major in English? Blacken [yes] or [no] for each

of the reasons as they apply to you

VAR 60 A I want to be an English teacher

VAR 61 B | want to get a job (other than teaching) where English will be
useful

VAR 62 C I want to be an international person

VAR 63 D I got good grades in English at school

VAR 64 E I enjoy English movies, TV, radio, and songs

VAR 65 F I want to make English-speaking foreign friends

VAR 66 G I want to read books, magazines, or newspapers in English

VAR 67 H English is an undemanding subject

VAR 681 I want to go on holidays abroad

VAR 69 J I want to work abroad

VAR 70 K I want to study abroad for a long term

VAR 71 L I want to go abroad on a short term study trip

VAR 72 M Japanese business people need to know English

VAR 73 N I want to know about the cultures of countries where English is
spoken

VAR 74 O I want to experience non-Japanese ways of thinking

VAR 75 P I want to keep in touch with what is happening abroad

Note: Do not mark in bubbles Q through S.

Section 4 Non-English Majors:

Blacken [ves] or [#o] to answer the following question.

VAR 79 A If English was not a compulsory subject, would you still choose to

study it?

If you answered NO to question A, STOP.
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If you answered YES to question A, why do you want to study English?

Blacken [yes] or [no] for each of the reasons as they apply to you.

VAR 80 B I want to get a job where English will be useful

VAR 81 C 1 want to be an international person

VAR 82 D I got good grades in English at school

VAR 83 E I enjoy English movies, TV, radio, and songs

VAR 84 F 1 want to make English-speaking foreign friends

VAR 85 G 1 want to read books, magazines, or newspapers in English

VAR 86 H English is an undemanding subject

VAR 87 1 1 want to go on holidays abroad

VAR 88 J 1 want to work abroad

VAR 89 K I want to study abroad for a long term

VAR 90 L I want to go abroad on a short term study trip

VAR 91 M Japanese business people need to know English

VAR 92 N I want to know about the cultures of countries where English is
spoken

VAR 93 O I want to experience non-Japanese ways of thinking

VAR 94 P I want to keep in touch with what is happening abroad

NOTE: Do not mark tn bubbles Q through S.
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APPENDIX C
NOTES ON THE SNAP SURVEY INTERVIEW conducted Feb. 3. 1994
Interviewer: C. Edwards Musashi Women’s Jr. Col.

Interpreter: J. Kimura
Observer: M. Horiuchi
Interviewees: ENGLISH LITERATURE MAJORS

lst-year students (n) 2nd-year students (n)
regular 2 1
teacher 1 3
LIBERAL ARTS MAJORS
general 0 1
secretary ‘ 0 1
library 0 1

% All participants had read over the interview items before attending the
interview to refresh their memories of the survey which they had last seen
eight months before.

* The interview was recorded on audio tape.

% As each question was asked, first in English followed by a Japanese interpre-
tation, the students in turn spoke to the topic.

* Duplicate opinions were not listed separately on the transcript.

PART 1-General Impressions of the Survey
QUESTION 1: How did you feel about being asked to complete the survey?
RESPONSES a. I wondered about the reason for the survey.
b. By completing this survey, for the first time I was able to
deeply consider and to think concretely about why I was study-
ing English.
¢. This was the first time I had been made to think about the
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topics on the survey.

d. I was made to think why I was studying English—was it
because I have been made to study it or has it been that I really
want to study it.

e. I don’t like English, so it made it difficult to fit my feelings

within the choices I was given to complete the survey.

QUESTION 2/3: Did you understand how the data was going to be used? And

RESPONSES:

did knowing or nor knowing the answer to this question effect
how you responded to the survey?

a. | figured that the survey was for the purpose of English
education, but I did not think about it as I considered the
questions. I just responded simply and to the point.

b. I just responded according to my own intuitions without

thinking about the purpose of the survey.

- ¢. At first I just responded according to my feelings, but then I

QUESTION 4:
RESPONSES:

wondered that maybe the purpose was to have students think
about their reasons for studying English. It seemed so because
there are so many students who don’t know the answer why.
d. It seems that students don’t have a clear hope or aim for
attending college, so this survey was intended to make students
think about this.

e. I merely responded as frankly as possible without any other
intentions.

f. Without any pretense or intentions I just considered my own
situation and feelings about English and answered accordingly.
Which questions were difficult to understand’

a. The first section was difficult to respond to. I hadn’t really
thought about reasons for going to college other than to study.
b. The items in section one were not so difficult, but deciding to .
what degree they were applicable to me was difficult.

c. The items were very detailed and the answer scale was as
well making _it rather difficult to respond.

d. Section o\ne was the most difficult to answer because the
ideas presented were ones I had never considered before. [ just

thought that the only reason for going to college was to study
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more.
e. I had a hard time responding to section one, because the only
thing I had considered previous to entering college was finding
the one that best suited my academic ability. What would
happen after starting college or what my goals were never
crossed my mind. My only goal was getting into college, that’s
all.
f. Section one was not so difficult, but it did take a long time
to consider each item and answer. I had not thought about nor
had I formed any clear ideas about why I was studying English
or why [ was entering college.
g. In section four, the first question about whether I would elect
non-required English was difficult to answer by merely a ‘yes/
no’ response. Because in college you receive credits for passing
a course or the reverse, the decision whether to take it or not is
not so easy for me to make. [ want to take English, but in
college terms it has no meaning if the student can’t receive the
course credits.
h. It seems, including myself, that students today do not have
clear goals for attending college. I think for this reason that
section one was the most difficult.
1. The seven-point range for answering was much too finely
gauged. It made it very difficult to choose the appropriate
response.
j. In section one there were several items that I did not have
confidence in responding to, because my goals were not so clear
to myself.
k. Section one was difficult because my only reasons for attend-
ing college were everyone else was doing it and I wanted to
make friends.

PART 2 Impressions of Specific Items on the Survey

QUESTION 1: In Section One item B, “to enhance my job prospects”, what
were you imagining when you responded to this item? How
would attending this school enhance your job prospects?

RESPONSES: a. Since I am in the teacher training course this item applies to
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me, but it is not the only/main reason I chose this college.

b. This item was the most difficult for me to answer. I'm
studying English, but not for getting a job, nor did I chose this
college exclusively for the same reason. I think this item really
does not apply to me.

c. My main reason for coming to college is because I wanted to
study English a little more, though I am taking the teacher
training course to become an English teacher. This item does
apply to me, but it is not my strongest motivation.
(Clarification: answer about your impression of the item, not
your response to it.)

d. Initially I did not consider colleges which would enhance my
employment prospects, however as time went by and I had to
come to a final decision about which college to attend, this issue
became important for me. So, I chose the college with the best
employment rating.

e. I came to this college because I wanted to become an English
teacher. But, if I hadn’t had that goal, I think that choosing a
college for the sole purpose of getting a job is a negative reason.
However, most students after entering college begin to think
about how attending their college can influence getting a job. 1
think people who are trying to hide their weak points may say
‘no’ to this item as being an important consideration for employ-
ment.

f. As a high school student I had heard many times that this
school was famous for its high employment rate of its gradu-
ates, so when I passed the entrance examination I decided to
attend college here.

g. Even though I am in the library science course it does not
necessarily mean that I chose this school because I want to be
a librarian. Rather, it is because our society considers one’s
educational background so highly that I chose to attend college
to ensure a better future.

h. Whether one graduates from high school, junior college, or
college, it strongly affects the future, so that is why I chose to
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QUESTION 2:

RESPONSE:

'go to college. While the reason for attending a four-year

college seems to be for study, for the purposes of employment
attending a junior college is better. It is for that reason that |
chose to attend a junior college.

i. My reasons for attending a junior college were to discover
what I like to do and what I am good at. After finding that out
and with that in mind, I will eventually look for a job.

J. My purpose for attending college was not for finding a good
job. However, when I heard that the Musashi graduates’
employment rate was so high, I decided to come here.

Section Three, when you read the item “Japanese business
people need English” so I want to study English, what did you
think that Japanese business people need English for?

a. English is the common language between business people in
the world. And if Japan is to succeed in business and continue
to expand economic activity into other countries (factories, new
markets, etc.), English is essential.

(Clarification: “What kindvs of activities/tasks are Japanese
business people doing in English? What do you envision?”)

a. (cont) In conducting trade, making contracts, conducting
meetings directly in English without the aid of interpreters. [
think it is best.

b. Until now profit has been the focus of Japanese business
activities. More and more people from overseas are working
in Japan so English is very important for business within Japan.
Beyond that, to get rid of old business conventions that are
narrow minded and not effective we need new ideas from other
countries, so we need to communicate directly with business
people from overseas and learn new ways from them. We need
to understand their way of thinking which is different from
ours. I think it is important for Japanese business to succeed.
(Clarification: “Speak in more personal and concrete terms.”)
c. It is difficult for me to imagine. Many companies have
overseas branches, so it is important that the Japanese

employees can communicate with the local employees. For



QUESTION 3:

RESPONSES:

QUESTION 4:
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that reason knowing English is important.

d. Construction companies need English to learn new building
techniques from other countries.

e. Older men in companies cannot conduct business in English
with companies overseas or cannot exchange ideas, so we have
to serve as interpreters and translators for them to communi-
cate.

f. For most of us we do not need to use English to succeed in
our everyday lives (business or private). The need for English
is limited to those in elite companies.

g. Internationally, for those engaged in marketing and other
specialty work, English speaking ability is very important.
But it is limited to the elite. For those of us inside Japan, like
for example at my part time job in a department store where
there are many foreign customers, I must be able to help them
in English. Or in an office, even at the level of serving tea or
answering the phone, spoken English is important in business.
h. When conducting international business on even the simplest
level, to understand each other by speaking directly, without the
use of interpreters, is important to establish and deepen trust.
For this reason English is important.

In Section Two, when considering item A “to cope with every-
day situations abroad”, what language skills do you think are
important?

(2) a. SPEAKING and listening. You can get by without
writing and reading, but if you can’t ask...

(5) b. LISTENING and speaking. It seems that overseas it is
well known that Japanese do not speak English very well, so
you can speak with gestures rather easily. So, I place more
importance on listening.

(3) c. BOTH equally speaking and listening.

In Section Two item I “translating smoothly into Japanese”,
when you read this item were you thinking about grammar-
translation skills for the classroom/or a communicative situa-

tion when someone says something to you in English and then
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RESPONSES:

QUESTION 5:

RESPONSES:

QUESTION 6:

RESPONSES:

QUESTION 7:

RESPONSES:

you translate it in your head into Japanese so that you can
understand it? What's the situation?

a. In actuality, I do it in both situations of reading written
language and when I hear it. However, the meaning [ got from
the sentence in the survey was that it referred to written lan-
guage.

(2) b. I imagined when I am spoken to in English.
(3) c. I imagined both.
(2) d. A reading class situation.

e. when wathing a movie or listening to an interview, etc.

f. when exchanging opinions with someone.

In Section Two item M “pronunciation”, What aspect of pro-
nunciation were you thinking about?

a. At least distinctions between such sounds as ‘T’ and ‘I’ and to
be able to speak like a native speaker.

b. Pronunciation good enough for a native speaker to under-
stand is my goal.

(Clarification: “Please speak more concretely”)

c. The sounds not included in Japanese.

d. Proper pronunciation is important for communication.

e. Proper pronunciation is very attractive/cool.

In Sections Three and Four item B “I want a non-teaching job
using English”, what jobs did you have in mind?

a. interpreter, international tour guide, stewardess, ground
hostess, translator, foreign ministry work, overseas-branch
work assignments.

In Sections Three/Four item C “To become an international
person”, what does that mean to you?

a. My image is a person wearing a suit, carrying a briefcase,
getting on an airplane and flying all over the world.

b. A person who thinks not only of foreign countries, but
understands Japan as well.

c. A person who can not only succeed in work in Japan but
abroad as well. /

d. A person with an open mind/broad view of things and who
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can speak English.

e. A person who has a broad view of the world and who can
exchange opinions with various people on various topics.

f. A person whose work takes them all over the world.

g. A person who has friends and acquaintances from around the
world without regard to what country they are from and who
has an open mind.

h. A person who without having to leave her own country can
exchange views with and understand the views of people from
other countries.

In Section Three/Four item E “I enjoy English movies/TV/
radio/songs”, which were you thinking about? Which do you
do mostly?

Movies (9) TV (5H) Radio (1) Songs (b)

In Section Three/Four item F “To make English-speaking
friends”, why? In which country?

a. The country in not important. English is the common lan-
guage. To learn about new things and different ways of think-
ing is very enjoyable and to broaden my view of the world.

b. To learn about the world and other cultures outside of Japan.
c. To have a chance to use and improve my English.

d. At first I thought of people in English speaking countries, but
the more I thought about the question the less the nationality
mattered.

QUESTION 10: In Section Three/Four item G “I want to read English books/

RESPONSES:

magazines/newspapers”, which were you thinking about? What
type? What topic?

Books (5) Magazines (3) Newspapers (4) Poetry
novels general interest Japanese topics
literature (2) (Newsweek) general interest

movie novels current topics (sports, entertainment)
mysteries gossip

QUESTION 11: In Section One item L “to get qualifications”, which ones?

RESPONSES:

Teaching Qualification (4) Eiken (4) TOEIC (1) As many as
possible regardless of type (2) Librarian (1) Secretary (1)
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—~However, getting qualifications has no connection to attend-
ing college. You can get them without going to college if you
pass the requirements. Graduating from college does not guar-

antee any qualifications.
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