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Introduction

This paper presents the second part of an ongoing study on the
development of a self-directed listening program that was reported on
in the previous volume of this journal (Edwards and Aoki,' 1999). The
results of the initial research showed that students who did self-directed
listening 'Study over a six-month period performed significantly better
than a control group on an in-house listening test and improved and
expanded their knowledge of study techniques.

Several methods of formative and summative evaluation were used
to gather data on aspects of the listening program, including program
design and implementation as well as student performance and
attitudes. ‘

A review of the effectiveness of the program brought out the
following critical issues impacting student success:

. Goal setting
. Using peers as resources:
. Managing time

1

2

3

4. Sustaining efforts

9. Keeping up confidence
6

. Balancing self-directed study with class work

While most of the above concerns could have been easily predicted
based on past teaching experience, the social dimension and its impact
on self-directed learning had not been accounted for in the program
planning. Data clearly showed that student interdependence and peer
cooperation had played a larger than expected role in their study.
According to our observations, students had done the following:

sought each other’s advice; ,
paired off and/or worked in parallel;
showed mutual interest in performance;
shared learning experiences;
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shared their know-how;
created a sort of learning community.

Phil Benson (1996), a specialist in self-access learning at the
University of Hong Kong, focuses on this issue in his discussion of key
concepts of autonomous learning and emphasizés the social aspect over
the individual aspect stating that “learner autonomy and self-directed
learning have been strongly associated with individualization and even
1solation in learning, but the implications of a more critical version of
autonomy are social”. He sees self-directed learning as a collaborative
process In which control over the learning process, resources, and
language results from “collective decision making rather than
individual choice”. Garrison (1992) argues that while “internal
self-directedness” for learning lies with the individual, “learning is
necessarily social because of a need to validate meaning in dialogue with
others”. In other words, the learning process is dependent on interaction
with peers as well as with teachers for guidance, stimulation, and
confirmation.

To address the students’ problem areas while taking into account
the positive impact of peer cooperation revealed by the data, a series of
second steps to adjust the listening program have been proposed:

1. Have students focus on a short-term goal at the start.

2. Recommend texts/materials directed specifically toward the

short-term goal.

3. Recommend that students form cooperative groups.

4. Provide a variety of opportunities for students to communicate

and/or get information.
a. Make frequent bulletin board announcements.
b. Publish a bi-weekly newsletter written by students.
c . Schedule monthly information exchange sessions with focus
questions.
d. Schedule consultations with focus questions.

Thus, the two main focuses for this year’s portion of the study are



1) goal setting —how to make goals more immediate, specific, and
attainable and 2) peer cooperation — how. to foster it, increase
communication, keep students informed, make students aware of their
learning know-how for mutual benefit, and get students to put their
collective knowledge to use to support their listening study.

‘The question remains whether, once these adjustments to the
program are made, engaging in this self-directed listening study makes
a difference in students’ actual listening comprehension and their
ability to guide their own learning. Again, the authors have made the
commitment to seek the answer.

The Study

Subjects: Participants were, as in the initial study, English Literature
-majors solicited from among students in the authors’ freshmen oral
English classes, and additionally from the freshmen seminars. Two
second-year students, one a repeater from the previous year, joined the
group for a total of 25 in two courses—the travel/study abroad course
(n=4) and the English qualification course(n=21) (outlined in detail
in the previous paper). Five students withdrew in the second term to
study abroad. Finally, due to redundancy with the control group and
lack of participation, the test data for eleven students was used for
analysis.

The control group of sixteen students was likewise composed of
English majors studying the same curriculum, but in the oral English
class of another teacher.

Summative Evaluation Instruments: An in-house listening examination
designed by the authors was used for pretesting and posttesting to
determine whether there was any meaningful improvement in the skills
of the experimental group when compared to the control group (see
Edwards and Aoki 1999, Appendix E). The test was administered in
May and December to both groups.

A follow-up feedback questionnaire was conducted at the end of
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December (Appendix A). The experimental group was asked to use a
7T-point Likert scale to indicate the degree of agreement with 21
statements divided into four parts:goals and materials, peer
cooperation and study, information exchange, and future study
activity. To give depth, additionally students were asked to write about
their motivations to do the self-directed study, their study experiences
over the year, and how they had cooperated with other members of the
study group.

Formative Evaluation Instruments: Initial interviews were conducted
to 1dentify student needs and goals and to ascertain their readiness to
undertake self-directed study. Study materials were also introduced at
this time. Mid-year interviews were scheduled in October to review
goals and progress. ,

To open a new avenue for communication this year, a bi-weekly
newsletter written by groups of four students was assigned and posted
on a centrally located bulletin board. The purpose was to help keep
students regularly informed about each other’s ideas, questions, and
feelings about their listening study, serving somewhat as a barometer
of the students’ condition as well as a sounding board. Students selected
their own groups, the theme of each issue, and the design. The layout
included short articles written by the four students and an open space
for readers to write reactions and comments (Appendix B).

Two information exchange meetings were held in June and July to
give the group an opportunity to talk about their study materials,
techniques, and progress of their individual listening study. It was
hoped that they would also seek and offer advice and encouragement.
Because of scheduling difficulties, lunch breaks were used as the meeting
times, limiting them to about 45 minutes. The sessions were recorded
on cassette tape to keep on file for reference by those who were absent
and as research data. The July meeting included an orientation to the
computers and CD-ROM study materials.



Program, Orientation, and Changes

The basic program and procedures were kept the same as the
previous year. To summarize, two practical often stated student goals
form the focus of the program. They are to get language qualifications
and overseas travel and study experience. Accordingly, students selected
either the Language Qualification Listening Course or the Travel and
Homestay Listening Course after reading a detailed introduction in
Japanese outlining the program, conditions for participation, and
expectations.

A subsequent orientation session -highlighted the unique
characteristics of self-directed study and set down guidelines and
procedures. Given special emphasis this time around was the
importance of setting both long-term and short-term, immediate goals
to help launch and give their efforts added boost. Students in the
language qualifications group were advised to plan their study around
testing dates and to select texts specifically designed to prepare for the
listening portions of the examinations. Students were warned, however,
that test preparation materials do not offer much stimulation and that
they should consider using a more general and stimulating text as their
next choice. Similarly students in the travel course were advised to
select texts specific to travel language and to watch videos about travel
situations abroad and then pursue more general materials for variety.

Once they selected their texts, they were told to form plans as to
when and how they would use the text and to keep study sessions short
and frequent. They were advised that brief daily practices appropriate
to their already demanding schedules were of greater benefit than
lengthy occasional ones. Record keeping was also strongly recommended
to help students assess themselves and to observe their study.

Students were reminded that self-directed listening study did not
mean that students relied entirely on themselves and their own
resources. Forming study groups was suggested. Also they were advised
to consult with each other as well as the teachers in a sort of ongoing
chat about their positions on study goals, contents, techniques, and
other related concerns. The reason was that their combined experience
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and knowing about 1t could be a great source of information,
encouragement, and confirmation.

- Outcome and Commentary — Summative Evaluation

Pretest/Posttest: The 50-question, 5-part listening test designed for the
initial study was administered in May and December of 1999. For the
experimental group eleven data sets were determined complete and valid
and used for analysis. The data sets determined valid for the control
group numbered sixteen. The complete descriptive statics and
comparison of means appear in Table 1. The results of the JACET
Listening Comprehension Test (Form A and Form B), which is required
for all first-year English majors, also appear in this table.

Table 1
Descriptive Statistics for All Tests and Comparison of Means for Posttest and for JACET B
Grou Label n Pretest Posttest Gain n JACET A JACET B Gain
P 6/99 12/99  Score 6/99 11/99 Score
mode 62 70 8 42
median 56 68 23 34
Experimental mean 11 56 65 8 10 19 30 11
standard 9 10 18 22
deviation
range 28 32 66 60
mode 46 62/48 4/-2/-16 10
median 46 50 4 10
Control mean 16 47 54 6 15 3 8 5
standard 8 10 16 15
deviaticn
range 26 36 58 66
standard 3.90 760
) error
Comparison
of t value 2.82 2.89
Means level of :
evel O
significance pot P01

Figures for test scores have been rounded.



The results, show an overall improvement, with an average gain of
8 percentage points and individual gains ranging from 0 to 18
percentage points (Appendix C). Meanwhile, the control group
outcomes show an average gain of 6 percentage points, with individual
gain scores ranging from a minus 10 to a positive 24 percentage po1nts
(Appendix D). .

Posttest means and median scores for both groups show a
predictable gap, with an experimental group mean of 65 and median at
68 and a control group mean of 54 and median at 50. Half of the
students scored 68 or higher in the experimental group and 50 or higher
in the control group.

Whether or not this gap 1n means is a result of chance or the
treatment was determined by running a t-Test. The analysis determined
a statistical significance in the difference between the means of the two
groups at the p<.01 level, confirming that the test outcomes did not
occur by chance. Once again as in the initial study, the t-Test result
supports the hypothesis of the positive effect of self-directed listening
study. Scores of the JACET Listening Comprehension Test concur with
the posttest results showing the same level of significance in the
difference of the means. |

This outcome 1s puzzling. In spite of the fact that the authors
observed a far lower participation level than the previous year, which
was confirmed by student self-reports, statistically there i1s a
meaningful difference in the test results of the experimental and control
groups. Although there is no quantitative data available on the precisé
amount of time on task, this observation is confirmed by the fact that
no one in the study completed more than one listening textbook, while
last year some students completed up to five.

One possible explanation is that, although we presume the more
students study the greater the increase in their level of skill, there are
other factors at play outside of the cognitive realm that may account
for the difference in the outcomes of the two research groups. Affective
factors seem to underlie the students’ performance; awareness of the
need and the will to act to improve listening skills on the part of the

8
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experimental group have made the difference. This attitude stands in
stark contrast to the complacence and non-action that, in general,
maintain the mediocrity of so many language students. By joining the
listening study group, students had to succeed in a number of
stimulating and rather complex steps in which they assessed their level,
set goals, and assessed and selected materials. Characteristic of
effective language learners, they put themselves into a situation in
which they had to muster their courage, demonstrate confidence, and
consider how to tackle self-directed study. Once underway, they
experienced the group meetings, writing the newsletter, and completing
the final feedback questionnaire. All this experience is beyond the
cognitive realm of learning, but it is demonstrated to be of major
importance. The outcome of the final feedback survey presented
subsequently supports this view.

The final feedback questionnaire in Japanese was distributed at the
end of the program and data from ten students was analyzed. The
English translation and results appear in Table 2. Compilations of
student comments gathered concurrently on the topi.cs of motivation
for self-directed study, study experience over the year, and cooperation
with others in the study group appear in Table 3 through 5.

The results of Part 1 about goals and materials show that for Var.1
(mean=2.5), on whether students had reached their goals, was not at
all surprising. Two students who scored it zero had unrealistic
expectations from the start and reported that they did not study.
Others felt some degree of movement -toward their goals, with those
having advanced in rank on the qualification test scoring the item
highly. Both Var. 2 and Var. 3, concerning the text appropriateness to
ability and interest, had a mean of 4.0, reflecting the care with which
the materials were scrutinized before being offered and the care
students took in making their selections. One student highlighted on her
questionnaire that she had “really enjoyed studying” with the text she
had chosen.

The figures for Part 2, on peer cooperation, show a clear pattern in
which all items concerned with self-directed learning techniques had



Table 2

Final Feedback Questionnaire scale: 0-6 N=10
Var. Label =§Mean§ ‘SD
: Part 1: Goals and Materials

1 I reached my listening study goals set in May this year. 25 1.6

2 The listening materials were appropriate to my level. 4.0 0.9

3 i1 found the listening materials interesting. i 40 | 1.0
: Part 2: Peer Cooperation and Study

4 i1 consulted friends about listening study. 24 016

5 I learned new study techniques at the information exchange meetings. 38 1.1

6 Throggh this study experience, 1 became aware of new study‘g 39 11
i techniques. { ;

In the process of studying, | adopted new ways to study. 3.3 1.3

8 I was able to make the time for listening study _ 3.0 1.4
Group members encouraged each other to continue the listening study. 24 1.6

10 I adjusted my study goals as a result of talking with other group 26 13
; members. : ' :

1 Over tirn.e the topic of listening study disappeared from our 46 10
! conversations. : :
Part 3: Information Exchange ! ;

12 I checked the bulletin board regularly. 38 1.1

13 1 read the mini-newspaper written by the listening group members. 4.1 1.2

14 I was encouraged to keep studying by reading the mini-newspaper. 2.8 0.8

15 I learned others’ study styles and feelings by' reading  the mini- 35 08
{ newspaper. . 5

16 I wanted to know the others’ reactions to the mini-newspaper topics. 3.2 1.3

17 I felt my comments about the mini-newspaper topics would not be 15 0.8
: useful, :
Part 4: Beyond This Year’s Listening Study ' ;

18 I plan to take the next English qualification examination. 4.0 24

19 Listening study has helped me in my other English classes. 43 1.3

20 Having a prepared testing and study schedule would be supportive. 34. 1.1

21 I would continue with the listening study if credits were given. 2.9 0.7

mean scores in the positive range of 3.0 or above. Particularly Var. o

(mean=3.8) “I learned new study techniques at the information

exchange meetings” and Var.6 (mean=3.9) “Through this study

experience, I became.aware of new study techniques” lend support to the

10
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hypothesis that self-directed listening study would create awareness
leading them to improve their learning skills. Var.7 (mean=3.3) “In
the process of studying, I adopted new ways to study” gives further
evidence of this. Against this background, perhaps the ongoing
discussion of study techniques in oral English classes could lead to

positive effects on all students in general.
Students appear to have had little influence on keeping each other

motivated as they consulted little or not at all with peers. As one
student reported, “I didn’t cooperate with anyone.” With time, the vast
majority proceeded to lose interest as indicated by means in the
negative range for all related items (Var. 4, Var. 9, Var. 10) and by the
results of Var.11. In the comment section of the questionnaire one
student put it very straight, “At first we promised to cooperate with
each other, but we seemed to have forgotten about it over time.” This
suggests that teacher intervention may be necessary to have students
set their next goal or renew their goals and commitment to counter the
downward spiral of interest at critical times. One example is just after
the qualification tests are taken in June, illustrated by the following
statement, “I was serious about studying until I took the Eiken.”
Another is at the start of the second term when students have just
returned from summer vacation and when social activities tend to
dominate students’ time and attention causing them to claim that they
“have no time” to study.

The results of Part 3 on information exchange, show the great
importance of keeping students informed about the program in general
and in the condition and opinions of their peers. Except for Var. 14,
dealing with encouragement as a result of reading the mini-newspaper,
the means of all the other related items indicate a positive response to
news of the study. The high means for Var. 12 (mean=3.8) “I checked
the bulletin board regularly” and Var.13 (mean=4.1) “I read the
mini-newspaper written by the listening group members” shows the
high value students placed on these two communication media. They are
very interested in and value others’ opinions as well as their own about
the newspaper contents, as shown in Var. 16 and Var. 17. In addition,

11



the acts of reading and writing the newspaper appear to have
stimulated a positive change in attitude towards the listening . study
according to these two comments, “After I read the newspaper, I began
to work harder” and “Wfiting the newspaper made my group work
harder.” Because of their efficiency and impact on students’ study and
interaction, ways of 'exploiting these two methods of communication
need to be further explored.

Var. 19 (mean=4.3) “Listening study has helped me in my other

Table 3
Summary of Motivations for Self-Directed Listening Study
' Comment n
a The listening program was free except for the cost of the textbook, 1
b I thought I could study at my own level, whereas in a regular class I can not. 1
c When I read the explanation of the program, I thought it would be useful. |
d I wanted to improve my lis‘téning ability because I want to get a job usingg {
i English.
e I wanted to pass English qualification tests. 3
f I wanted to improve my listening ability. ) 5
I thought it would help me with my oral English classes so that I could improve 1
g i my overall English ability.
Table 4
Summary of Comments on Self-Directed Listening Study Experience
Comment ' n
a 2nd-yr. student: I completed 5 texts last year, but it was impossible to continue 1
i because of my job search activities. » i
b §2nd—yr.u.student:1 finished one text, but after that did not have the time toé 1
i continue with more. P
. 2nd-yr. student: I studied with the Mini-English Conversation TV program every 1
! night.
d At first, I felt like studying, but as time went on I kept forgetting to do it. 3
e I was serious about studying until I took the Ehglish qualification test. 1
¢ Before summer vacation started, I studied daily with the radio and- TV English 1
| programs.
After summer vacation, I had no time to study because of college festival 1
& ! preparations and club activities

12
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English classes” in Part 4, on concerns beyond this year’s study, had the
second highest mean on the entire questionnaire. It 1s a profound
statement on the far-reaching effects of doing self-directed listening
study. Further investigation about whether it concerns listening skill or
listening know-how 1s needed. However, looking at students’ positive
responses to Var. 6 and Var. 7, on the awareness and adoption of new
study techniques as a result of this study, might shed light on this
question. There 1s some anecdotal evidence which supports the listening
program’s effect on listening skill. In a listening course, one of the
authors has noticed a faster rate of improvement in listening ability
among some students in the study group when compared to others.
There are also student self-reports to the effect that they are
performing better in other English classes, with one student reporting
that she could better understand the native speaker teachers.

Table 5

Summary of Comments on Peer Cooperation

Comment ‘n

B

At first we promised to cooperate with each other, but we seem to have forgotten
i about it over time. :

b After I read the mini-newspaper, I began to work harder.

c Writing the newspaper made my group feel like working harder.

d 1 did not cooperate with anyone in the group.

—_ ] = | = e

e Rather than cooperation, I exchanged information with others in the group.

Outcome and Commentary — Formative Evaluation

Interviews: Individual interviews were carried out in the same manner
as in the initial study last year. Students responded to questions asked
to help them identify and clarify their purposes for joining the study.
Most reported that they needed more listening study either because they
never had a listening class or their listening test scores were low in the
past. An overwhelming majority said they planned to sit for the
nationwide English qualification tests. Travel course students planned

13



to do listening study until their departure for abroad. At this time,
students also examined textbooks with their goals and personal study
style in mind.

The mid-year interviews were attended by seven of the original
twenty-five students. Although fruitful, the interviews were difficult
for the students because they had to face the fact of not having studied
beyond the initial phases of the year. This could also explain why so few
attended the interviews. They, however, did not seem to stimulate the
students to renewed action as had been expected. With the lack of
student participation in the interviews and having so few direct
accounts or little recorded data of their listening study over the year,
the final feedback questionnaire to be administered through the mail
was concelved. The design was based on the questions originally posed
at the mid-year interviews with some additions of summary-type
questions used for closure.

Mini-Newspaper: The mini-newspaper which was discussed in detail in
the previous section of this report, was well received by the students.
Though lacking in variety of topics, it provided a tangible focus for
student cooperation. Hav_ing experienced a group-oriented education,
the opportunity to work together in groups within the framework of the
listening program was in the end a very positive experience for them.
The newspaper did not receive any comments written directly on it as
requested by the editor, although they would have been welcomed.
According to the results of the final questionnaire, they valued others’
feedback, but the readers were not so willing to provide it in such a
public forum. For the future, other ways of feacting to the newspaper
topics-and .giving other feedback will have to be investigated.

Information Exchange Meetings: The information exchange meetings
were helpful according to the results of the final questionnaire.
Students stated at the meetings that they learned about about ways to
study. The meetings also gave them a chance to meet and learn the
names and faces of the other group members, since they were from

14
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different class sections and different seminars. They also identified
each other by what listening course and by what materials they had
chosen. Scheduling such gatherings outside of the lunch break was
extremely difficult, so to accomm‘odate everyone, students ate their
lunches and listened while others spoke about their progress. Due to

time limitations students were asked to speak in turn around table, but
at the point where everyone had become familiar with everyone else the

meeting ended. This format obviously did not encourage the free flow of
discussion which had occurred in meetings the previous year. A preset
agenda would help students to prepare for the meeting and allow time
for more active and meaningful discussion.

The most powerful insight came from a second-year student who
had committed herself deeply to the listening study the previous year.
She used her status as senior to speak out about the importance and
benefits of actively participating in the listening program. The
following is a paraphrase of her remarks. ‘You should do your best to
use this opportunity this year, because as a second-year student,
although you will have more free time of a sorts, you will be
preoccupied by other activities especially looking for employment.’ Her
advice was sound and valid as it had come from someone who had
experienced it directly. It underscores the importance of peer interaction
and input in the self-directed study.

The first-year students used this forum as a means to share their
individual approaches to the listening study and to air their study
intentions. They spoke in very specific¢ terms about the amount of time
they spent in study sessions or how much material they planned to
cover. In response to a first-year student who asked how much time
everyone was studying, they reported a time range of 10 to 35 minutes,
an amount of 2 to 3 units, or 20 test problems per session. They assessed
their interest in the texts and spoke highly of certain textbooks which
were designed at specific qualification test levels and which had a
variety of practices, stimulating topics, and simple but helpful
illustrations. This hands-on information was well received by the others
who often asked for more detail. It was important feedback for the

15



teachers, as well, particularly in terms of the appropriateness of the
materials.

Conclusion

This research has established that self-directed listening study
makes a difference in student listening skill and knowledge and use of
learning techniques, as shown by the outcome of the posttest and the
final feedback questionnaire. While the level of participation was low
overall, in comparison to the control group, there was a significant
difference found in the average scores of the posttest. To account for
this result, we suggest that underlying affective factors play a major
role as students take the initial steps to engage themselves in learning.
Awareness of the need to improve listening skills coupled with the
willingness and the emotional commitment to take action has far-
reaching effects on learning and progress. Metacognition comes into
play as learning know-how is stimulated and developed through the
collaborative process of setting goals, selecting texts, and creating
study plans.

In terms of goal setting, we acknowledge that beyond having
students set short-term immediate goals and focusing on them directly
by selecting goal-specific materials, well-timed intervention on the part
of the teachers is necessary. Students need direct help to reset, renew,
revise their goals so that they can continue with their study.

The other focus of the research this year was how to bring about
and use peer cooperation to support the students’ listening study.
Students showed that they understood the potential effect of
interacting with their peers as they consulted each other in the initial
phase of the program. It remains to be seen, however, if they really
comprehended the value of each other’s continuing input into their
study which had been observed in our previous research. Most of the
cooperation took place within the structure of the information
exchange meetings and the mini-newspaper, but there was little evidence
that they actually studied together or advised each other beyond that.

16
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The implications of this research for the classroom and teaching
are many. In particular, the fact that increased listening skills and
learning know-how have a positive influence in their other classes,
suggests that there might be value in introducing: independent focused
listening exercise and discussion of study techniques into our course
syllabi. The impact of the timely review and renewal of individual goals
and the exchange of information and ideas among students in regard to
their study should also be considered in terms of the classroom.

In terms of the self-directed listening program, we acknowledge the
need to further investigate the extent the teachers should support or
intervene in the students’ study. As we have seen, the teachers must take
care in the initial phase of the program so that students have the
adequate orientation and guidance to create awareness of the role and
importance of peer cooperation and to ensure a positive start,
particularly in the areas of student goal setting, material selection, and
planning. In addition, presenting a schedule of the pertinent events of
the year, (examination dates, trip departures, or school events) would
help make decision making and planning easier, according to student
feedback. Along with this, sample study plans might also take some of
the pressure off students who feel that there are too many decisions to
make on their own. Acknowledging the affective factors behind
learning, scheduled free study sessions in the language laboratory may
stimulate and encourage less confident students to carry on by
themselves. Suggesting that students explore certain themes or
problems in their study discussions or in their newspaper contributions
may help to provide focus.

We want to guide and support students in ways which will ensure
that they take their self-directed listening study seriously, find pleasure
and satisfaction through their efforts, and continue in the future.

17



Closing Comments

We hope that this research proves beneficial to the students who
have participated and for those who follow to the degree that it has
been beneficial for us as the researchers. Since our st'udy.sample has
involved such small numbers of students, we are concerned about the
extent to which we can make generalizations that may prove true to the
wider student population. To serve a wider audience we would like to
consider how to expand the program and our research to make it more
applicable to all students and to provide them with an opportunity to
participate.
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